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PREFACE 

 

 This paper is divided into three parts.  The first part is a discussion of the 

philosophical and spiritual container I have developed over the years to do, see and filter 

my work and experiences with children, their families and my individual adult clients.  

Before I came to study at the Institute of Core Energetics I had been working with children 

and their families for fifteen years.  I had already developed much of my philosophical 

container for my work, but it has been validated, clarified and expanded by my work and 

my training in Core Energetics. 

 The second part of this paper will be about my observations of how Energy 

Economy is operating for children in the school setting.  While those readers with a 

background in Core Energetics understand the concept of Energy Economy, I will define 

some of the concepts associated with this concept for potential readers who may not be as 

familiar with these terms, such as teachers or other professionals who work with children.  

I will also discuss some interventions that I have begun using in the school setting to help 

support children with some of the energy needs that come up at school.   

 The third part of this paper will be about my observations of how the various 

Character Structures are manifested in the school setting.  I will use the word “style” rather 

than “Structure” and the word “prone” as a way to indicate that the Character Structure a 

child may be displaying is only a preference as a group of defense strategies at this time in 

their early development and not yet a solid “Structure”.  I will discuss the ways in which 

these various Character Structures or defense styles impact a child‟s life at school, and how 
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this can trigger the adults that work with them.  I will offer various interventions that I 

have begun using to support children in their lives in the school setting. 
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PART ONE:   

The Container 

 

 
 The roles of Nature versus Nurture as the cause of an individual‟s quality of life 

and health has been debated by behavioral scientists, the medical community, 

psychologists and educators for decades.  And as with most black and white questions the 

answer inevitably turns out to be some shade of grey.  After twenty years of working with 

children it has become clear and plain that the answer to the debate is Nature AND  

Nurture.   I believe that each soul ultimately is responsible for creating both the nature and 

nurture in their life experiences. 

 On my very first day, in my very first class at the Core Institute, Jac Conoway 

lectured about the concept of how soul matter becomes manifest into a physical life.  He 

spoke about “questions” to be answered by a soul and how the questions dictate the 

choices a soul makes of where and when to manifest.    

 Early in my teaching career I came in contact with a girl name Anna who embodied 

this idea.  She was 4 ½ years old and the first thing one noticed about Anna was her huge 

bucktoothed smile and her big alert eyes.  And if her hands were not occupied she sucked 

her thumb almost constantly.  There was something about her that appeared open, 

unguarded and vulnerable, more so than children can typically look. 

 Anna had been adopted when she was just two days old.  It was a domestic 

adoption; her birth parents had been high school students in a rural section of Florida.  Her 

adoptive parents were well to do, attentive and highly educated professionals living in New 

York City.  Her adoptive mother had gladly put her career aside when she was finally able 
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to become a mother.  She loved Anna and was a genuinely welcoming and accepting 

woman who saw Anna as someone to be discovered, not molded. 

 While Anna had no problem separating from her mother when she was dropped off 

at school, she spent most school days experiencing a great deal of emotional and social 

distress at pre-school.  She was so enthusiastic to be at school.  She showed her affection 

towards her peers and teachers with great intensity.  She felt her joy so passionately and 

her disappointments so deeply that the other children in her class found her behavior 

dramatic and somewhat unpredictable.  Not understanding why she had such intensity 

often frightened them.  She wanted to touch, hug and snuggle everyone.  She often hugged 

someone so tightly around the neck that they could not breathe.  She frequently kissed and 

licked her peers and teachers.  She also would straddle people and hug her body to them so 

she could press her genitals against them.  It was as if she wanted to merge or even 

consume the person.   

 If Ann was angry she often bit, and hard.  While many young children bite, Anna 

had an especially hard time controlling her impulse to bite.  There were some days when 

she would bite more than one person.  On these days, Anna would be sent home early in 

accordance with the school‟s policy on biting.  When Anna was rejected by a playmate she 

often would dissolve into tears and weep with such deep grief that she would sound like a 

wounded animal.  The only way to console her would be to hold her and rock her.  This 

was unusual behavior in comparison to other children her age.  Other children only cried 

like this if they were badly hurt physically. 

 Her behavior was beginning to create a reaction in her peers and teachers.  Adults 

and peers alike were always open to her initially.  She was very cute and engaging, but 
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eventually everyone was left feeling drained and used up.  Peers began to avoid having any 

real and engaged contact with her.  Teachers began to find her insatiable need 

heartbreaking, but at the same time tiresome and a burden.  Not only did she seem to 

demand attention directly from the teachers, but even when she was focused on another 

child her need inevitably made the play disintegrate and the teacher would need to help the 

other child express their boundaries.  So Anna‟s passionate desire for contact and her 

energy of needing and consuming was actually creating a self-perpetuating situation.  It 

drove others away and left her pursuing them even harder. 

 I started wondering about how convenient and yet tragic this dynamic was. 

Her mother and teachers reported that no matter how much cuddling, contact and love they 

gave her, it never seemed to satisfy Anna.  She seemed to have an “unfillable need”.  All 

the adults who worked with Anna began to ask, “How can this be?”  Everyone involved in 

caring for her felt her behavior would make sense if she had been adopted after having 

been abandoned or after a prolonged period in an orphanage or other neglectful setting.  

But this adoption had been pre-arranged, with pre-birth visits by the adoptive couple who 

were present at the birth.  So why, with all the love she was receiving did she appear so 

desperate for love?   

 As I searched for ways to help Anna, I answered some of these questions for 

myself.  It was from my experiences with this child that I began to believe quite strongly 

that Anna and all children enter this world with some needs, wounding, and filters already 

in place, perhaps even left over from a previous incarnation.  I began to believe that 

children are not just “innocents” and victims of environment.  They are part of (a variable) 

in their own environment, perhaps the most important variable in their environment. 
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 Many years later I made a choice to train at The Institute of Core Energetics and I 

was introduced to the concepts related to “the soul‟s journey” that is part of the Pathwork 

Lectures as channeled by Eva Pierrakos.   

 
“For instance, parents may be chosen to afford an environment best suited to bring out 
certain disharmonies in the soul.  For that purpose the next life needs certain  imperfections in 
the environment, for if everything were perfect, the shortcomings would not have an 
opportunity to come to the surface.” (Pathwork Lecture #34) 

         

It was after learning about these ideas that I began to refine and add to my ideas about 

children‟s effect on their own environment.  I began to believe that if their current 

environment will not provide the right circumstances for the wounding their journey 

requires, then they will filter their experiences and create experiences that will get the 

“job” done.  In Anna‟s case she had many things in her environment which would 

theoretically set her up to feel loved, satisfied and complete, yet she did not “take it in” and 

instead felt adrift, hungry for love and incomplete unless in constant contact with another.  

Furthermore, Anna‟s behavior in search of what she needed conveniently created reactions 

in others that reinforced her not getting what she needed and therefore perpetuated her 

need and pain about not getting her needs met.  This is a perfect example of the journey of 

the Oral Prone Child which I will discuss further in Part III of this paper. 
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PART TWO: 

The Application of the Concepts of Energy Economy in a School Setting 

 

A. Energy Economy and school age children 

 When you work with children on a daily basis you become very aware of energy, 

even if you have no idea what the concept of Energy Economy is about.  Everything is 

right there on the surface with children since they have not yet fully mastered how to hide, 

disavow or manage their feelings.  The concept of Energy Economy is most simply put as 

the idea that what energy is built up must eventually be released.  Each individual is a self-

regulating and self-perpetuating energetic organism and how much energy a given 

individual can build up, hold, express, let flow and discharge is determined by a 

combination of one‟s own physical make up and one‟s own history. 

   
 How much energy an individual has and how he uses it must determine and be 
reflected in his personality.  Some people have more energy than others; some are more 
contained.   An impulsive person, for example, cannot contain any increase in his level of 
excitement or energy; he must discharge the increased excitation as rapidly as possible.  A 
compulsive person uses his energy differently; he, too must discharge his excitement, but he 
does so in rigidly structured patterns of movement and behavior.  (Alexander Lowen, MD, 
Bioenergetics, p. 47) 
    
   

 Any teacher or child care worker can tell you something about energy.  Some 

children are lethargic, some are hyper, and some are stable in their energy.  Sometimes 

teachers will talk about a child‟s “temperament” and within the concept of temperament is 

an element about the child‟s impulsiveness and use of energy.  Some days a group of 

children in a class can seem relaxed, available and easy to teach.  Other days, you can 

sense a group is scattered and anxious, or perhaps hyper and ready to “explode”.   Teachers 
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can even tell you about how space can have an effect on the energy of a group of children.     

And every single teacher can tell you what happens when you ask a group of children to sit 

still for too long… the energy builds up and needs to be let out. 

 Teachers have good instincts about Energy Economy, but rarely have any concrete 

knowledge about energy and how to work with it directly.  To work with energy in a 

school setting one first needs to understand that energy ultimately needs to flow, and that 

every feeling, thought and impulse a child has, has energy attached to it.   Children try 

their best to manage their impulses and energy throughout the day, and that each child is 

equipped differently to take on this task.  The aforementioned idea of what happens when 

children sit still for long periods of time is a perfect example of how each child is different.  

Some children can sit still longer than others.  Some cope with this constraint of school 

culture by “spacing out” or fidgeting quietly.  Others yet, fail at holding back their needs 

and desire to move and just give in to their desire and begin to move about or talk in a way 

that a teacher or other students may find disruptive or distracting.   

 The energy that is building up in the children is not simply energy, but thwarted 

desires and impulses.  In a school setting children are often being asked to defer to the 

group‟s agenda or the teacher‟s agenda.  This means they must put their own feelings, 

needs and desires on a back burner.  Also, children interact with peers and teachers in the 

school setting and these interactions bring up emotions and feelings for each individual 

involved.  And just as each child is equipped differently to manage their energy, they are 

equipped differently to manage their emotions and the energy associated with their 

emotions.  Children are away from their home base and in an environment where there is 

peer pressure, “face” to be saved, and teacher and school culture expectations for self-
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control.  Children use all the coping skills they can create to “hold it together” during each 

and every school day.   

 One way a child may cope with feelings that are inconvenient or unwanted at any 

moment in time is to physically block the energy of that feeling in some way.  An example 

of this would be when you see a child who has been hurt and simply refuses to cry.  You 

can see there is a physical impulse to cry.  Their face is red.  Their eyes are watery, but 

they simply will not make a sound and let out what is clearly there.  In order to do this they 

must block all the energy that if they felt free to cry would be used to cry.  They do this by 

redirecting that energy to do something else.  One example would be holding their 

diaphragm and throat muscles tightly so that they can hold back the crying.  Perhaps they 

will blink a lot or force their eyes to stay open.  There are many different ways a child or 

anyone can redirect the energy that one does not want to let flow.  A teacher can see not 

just holding, but flooding, leaking, collapsing and splitting occurring each and everyday 

in a classroom.  For definitions of these terms, and other terms you find in bold italics, 

please see the Glossary of Terms on page 38. 

 

B. Social and Peer Interaction and Core Techniques 

 Almost all the interventions and techniques that I have found myself using with 

children are some combination of charging/discharging and grounding techniques.  The 

goal is usually to get their energy into a grounded and even flow that they can be 

comfortable with.  Of course some children are comfortable with more energy flowing than 

others, so some children need to discharge more than others, whereas some children need 

help to build up a charge of energy and hold onto long enough to be more grounded. 
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 i. Boundary Setting 

 Aside from how to separate from their primary caregiver, the first things children 

need to learn when they come to school and are spending time in a group, is how to 

negotiate sharing and standing up for themselves.  This requires that they learn quickly 

how to set boundaries with other children.  Any child who has made it through their 

toddlerhood has had some experience saying “no” to their parents.  For many children this 

did not go too well.  “No” was not well received by their parents and they are still lacking 

in feeling confident in their right to say “no” or knowing how to say it effectively.   

 So, they come to school and display all sorts of distorted ways to deal with setting 

boundaries.  Some are either acquiescent to a pushier playmate, or even avoid contact all 

together.  Some children are not confident their “no” will be received so they pre-

emptively dominate and intimidate any playmate with whom they come in contact, and this 

way they never have to say “no”.  Some children say “no” but it comes along with a smile 

and a soft tone of voice so as to diffuse its effect.     

Every year, when Kindergarten began, I would observe out on the playground that 

many children were engaged in rough and tumble play.  Some seemed happy and some 

seemed unhappy.  But all children would look over to teachers as if to say, “Is this OK?”  

My colleagues and I frequently discussed what might seem ok to one child was not for 

another, and basically we were all sick of hearing ourselves tell children, “That‟s getting 

too rough”.  We were all especially tired of saying it over and over again to the same 

children.  At some point during my first year at Core I decided I had simply had enough of 

policing playground play.  I needed to empower the children to do their own boundary 

setting and to teach them to acknowledge the boundaries of others.  After observing all the 
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various ways children were ineffective in setting boundaries I decided to adapt some Core 

techniques to help the children in my class, and have used these techniques since then. 

I begin by bringing the children together into a circle.  I talk to them about my 

observations of what happens on the playground:  how people are playing rough, how 

some people seem to like it and some people don‟t; how people keep looking over to the 

teachers as if they want us to do or say something.  I talk to them about how chasing and 

wrestling games can be fun and sometimes part of the fun is saying, “No” or “Stop”.  But 

then, there are times you really mean “No” or “Stop” and sometimes the person you are 

playing with you doesn‟t take you seriously.  My observations work as a jumping off point 

for the children to bring out their thoughts, feelings and concerns about rough play.  

Someone in the group inevitably says that people don‟t listen when you say, “Stop”.  This 

is my opening.  I tell them I know how we can work on that.  And almost all the children in 

the circle are eager to find out how. 

So I tell them, “We are going to practice saying „No‟ and „Stop‟ with our whole 

body so the other person really takes us seriously, but first we have to warm-up.”  I take 

them through a children‟s version of a charge/discharge experience.  I have them stand up 

and stomp their feet.  Then I have them add thrusting their arms downward with fists.  

Then I ask them to add some sounds, “Try sounding like a big dog, good… now like a 

little dog… good, now like a lion!”  Then I ask them to jump with two feet like they are 

trying to break a balloon on the ground.  After this I have them stand still and stretch their 

arms up and then take their fists and put them on their back behind their belly button.  I tell 

them “Open your eyes wide and look around at the people in the circle.  Make some funny 

faces… now some scary faces… now an angry face.  Good.”    
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After this little period of charging and discharging I have them sit back down in 

their circle.  I tell them that I am going to be the kid who doesn‟t listen and they have to 

make me stop.  I ask for a volunteer.  Usually many hands shoot up.  I choose someone 

sturdy first… and after a few volunteers I will choose the children who have the hardest 

time standing up for themselves.  Every time I have done this so far, every child wants a 

turn luckily, so I can be sure to get the timid ones to practice.  

Once a first volunteer is chosen I tell them I am going to come and “rough them 

up” and they need to tell me to stop.  I get on my knees in the center of the circle so that I 

am the same height as the child volunteering.  I crawl over to them and put my hands on 

their shoulders and begin to push or shake them.  Of course, the first volunteer usually 

giggles while they say “Stop”.  I usually say something like, “I think you like this.  That‟s 

not gonna make me stop.  You are going to have to be louder than that.”    

As I work with the various volunteers I add in the concepts of stomping your foot, 

thrusting your fists downward, and using your diaphragm to help you push your voice out 

to be heard.  I also talk about making a fierce face rather than smiling so that your face 

matches your feelings.  I talk to them about not leaning forward towards the person, but 

rather the better body language is to stand your ground, stomp as you say “Stop”, and then 

step back from them.  The wording I ask them to use is to say, “Stop it (person‟s name).  I 

MEAN IT!”    

After several volunteers, the group usually has gotten the hang of how to do this.  

This is when I will finally choose the most timid children to volunteer.  These are the 

children who have the greatest challenge sustaining a charge of energy in their bodies and 

need some help in to build a tolerance for having sufficient energy to defend themselves.  
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At this point they have had some great peer models and just need to bring up sufficient 

energy to do it for themselves.  For the most timid who are still struggling to get the energy 

up for effectively setting their boundaries I will have them charge a bit more with stomping 

and vocalize again.  When they try setting their boundaries again, usually they and the 

other children are surprised to see a substantial increase in their volume and energy.  In a 

20 minute group session the children have learned many skills, and we have helped more 

timid children have a confidence building experience as well as an opportunity to work on 

building a better tolerance for holding and using their own energy. 

 

ii. Flooding 

Children often become overwhelmed at school.  When someone becomes 

overwhelmed they can often experience “flooding”.  Flooding is the energetic and physical 

manifestation of the emotional feeling of being overwhelmed.  Signs of flooding can 

include erratic breathing, feelings of anxiety or fear, dizziness and even nausea.  The best 

way to describe how I have been working with flooding at school is to give you an 

example. 

Emma is a young First Grader.  She has a “young” and trusting way of negotiating 

peer interactions.  She tends to follow rather than lead in play and is often slow to 

recognize when the more “alpha” girls are using her or teasing her for their own 

entertainment.  She is a good-natured and simple girl and can find it challenging to stand 

up for herself sometimes.   

On one particular day Emma was in her class and three of her girlfriends accused 

her of not telling the truth about something.  The details of what was said are really 
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irrelevant.  Suffice it to say that there was simply a miscommunication, but the other, more 

“alpha” girls decided to accuse her of lying just to feel their power.  Emma became quite 

distraught.  In her mind, being guilty of lying would mean the other girls would not accept 

her anymore.  This would be a kind of social death.  She did her best to explain herself, but 

the other three girls continued to say, “Emma is a liar!”   

Unable to get the girls to hear her, Emma became truly overwhelmed.  She began to 

cry, then to hyperventilate.  Since children can be like pack animals, once the three girls 

could see they had their prey just where they wanted her, they were not going to let up now.  

Seeing this I decided it was time to step in. 

I took Emma off to another area.  I told her I wanted to help her and to know what 

happened.  She had trouble making eye contact and could not answer because her 

breathing was so erratic.  So before she could speak I needed to get her grounded and to 

stop the flooding.  I asked her to open her eyes and look at me.  I took her hands and told 

her to jump “like you are stomping on bugs… squash all those bugs!”  Then I asked her to 

look at me and open her eyes wide.  Then I asked her to “breathe like me” and I modeled 

for her breathing deeply through her nose and making a “Haaahhhh” sound on the exhale.  

After about two minutes of breathing and getting connected to me as an anchor to help her 

ground I asked her to tell me what happened.   

Emma told me that the other girls said she was lying, but she wasn‟t, and when she 

tried to get them to listen to her they wouldn‟t listen.  I reflected back to her that she 

wanted them to hear her and she couldn‟t get them to and that is hard.  I told her that she 

was going to practice telling them right now, so that next time it wouldn‟t feel so hard.  I 

modeled for her, “I need you to listen to me!  Listen to me!  I mean it!”  I asked her to say 



 18 

those words with her whole body, stomp, make fists, and use a loud and serious tone of 

voice.  She did this several times and as she did so, she became more and more confident.  

After about two minutes of this I suggested we walk over to the girls and I would stay with 

her while she said what she wanted to say to them.   

When she spoke to the girls everything about her demeanor was different than 

before.  She was no longer a victim/prey.  Her body language and energy was that of an 

equal who was serious about what they had done was not OK with her.  She told them that 

it wasn‟t ok that they ganged up on her and that they need to listen to her next time.  The 

girls were definitely surprised by Emma‟s new and different energy.  Rather than challenge 

it to see if she might collapse again, they respected what she said and actually told her they 

were sorry. 

What we can see from this story is that the more grounded a child is, the stronger 

they feel.  And since some children, by nature, enjoy feeling superior to another child, they 

can victimize less grounded children.  It is important for children who are experiencing 

flooding to have help to regain their grounding.  It is also important if you have identified a 

child as having a tendency to be a “victim” in the group, that they get help to build a 

greater capacity to remain grounded. 

 

iii. Disconnecting and dissociating 

In any group of children, there is always one or two who seem disconnected from 

the group.  They seem to lack a close friend.  They tend to gravitate towards adults.  They 

experience peer interaction as ripe with potential for rejection and prefer to hang on the 

periphery of group activities.  It can be painful to watch.  Often these children retreat into 
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their own world of thoughts and are often can spend hours in a disassociated state where 

they pretend to be an animal or something other than themselves. 

It seems clear that children like this desperately need to be more grounded so they 

can feel less afraid of peer interactions.  The rub is that these children truly do not seem to 

enjoy being more energized.  They do not enjoy the same amount of physical activity that 

most other children enjoy.  They tend to avoid most interactions with peers that would 

bring them deeply into an experience of being in their own body.  And while they gravitate 

towards adults, they do so for mental contact, but they shy away from any physical contact.  

Even if they are hurt, many children like this will refuse comfort.  

So it is hard to help these children.  One way I have found to offer some sort of 

intervention for these types of children is if I ask the entire group to engage in some sort of 

“self space” physical activity.  “Self space” is a term used by many teachers to mean a 

space you create like a bubble around yourself and what ever activity you are doing will be 

contained in your “self space”.  It feels safer to these more disconnected children. Some of 

the self space activities that work as intervention for these children are classically more 

“soft techniques”.   

Some soft techniques that I have used are working with ocular, auditory and vocal 

blocks. I will play a game of “talking with your eyes” so that I can get them engaged in 

communicating with another but only with their eyes.  This usually results in lots of 

giggling and some good bonding.  Then I will play a game of “call and response” or 

“echoing”  to get both their ears and voices working in a way that it is in direct contact 

with another human being and can still be in character (if they are deeply invested in still 

being an animal).  Then the last technique, with which I have found some success, is to ask 
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the children to take off their shoes and socks and rub their feet on the carpet.  This helps 

them bring their energy down in to their bodies a bit more, without it feeling too sudden or 

intense.  The results, especially for the more disconnected children, is that they can sustain 

being present for a longer time than usual. 

 

iv. Hyperactivity 

Everyone these days has heard of ADD (Attention Deficit Disorder) and ADHD 

(Attention Deficit with Hyperactivity Disorder *).  These are disorders that usually get 

diagnosed when children begin to have difficulty with the academic aspects of school.  But 

before it is diagnosed it can also have an impact on many children‟s social and peer 

interactions.  Normally these more “hyper” children have less impulse control than their 

peers.  If their hyper-ness is mild, they can be seen as bold risk-takers and be quite 

attractive to their peers.  If their hyper-ness is more severe, they can be seen as 

unpredictable and erratic by their peers and they can become quite unpopular.   

The basic intervention which is most helpful to these kinds of children is assistance 

with good energy economy regulation.  Adults in charge must provide these children with 

ample opportunities for positive and constructive ways to release their energy.  These 

children tend to become overcharged very easily and have difficulty containing their 

energy.  Adults who work with these kinds of children need to assume that these children 

need direction and modeling to let out their energy in non-disruptive ways.   

   

*  It is important to note that there is also Attention Deficit with Hypoactivity.  Not 

much is discussed about this version of ADD, but I have worked with a few children with 

this disorder and it is accompanied by some of the same and some different difficulties as 

its hyperactive cousin.  
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 One child I worked with last year was Johnny.  Johnny was an extremely active five 

year old boy, bordering on truly hyper-active.  He was unable to sit for more than a minute 

at any given time.  He usual could be found tipping his chair, laying across the table or the 

rug, touching someone, getting up to move around, or simply shaking his head back and 

forth.  Sitting to eat lunch was a challenge for him.  He often ran laps around the room and 

“transition times”, when the class went from one activity to another, were a mess for this 

little boy.  He often would take off running through the room touching various items and 

would need frequent and individual attention to focus himself on where he needed to go or 

what he needed to do next.  He had difficulty relating a story without loosing his train of 

thought.  It was clear that he need some help to ground himself and “stay in the moment”.   

 Hugs can often help with this, but not in this case, at least not at first.  Anytime I 

hugged Johnny he went stiff and pulled his body back.  It was clear that hugs actually made 

him more anxious.  So next I tried holding hands with him, face to face.  He seemed to like 

that; looking into my eyes and seeing me looking back at him made him focus for a 

moment.  Next I added jumping up and down together while holding hands.  Jumping 

brings the energy out of the head, into the body and often helps people to feel “grounded”.  

This activity seemed to help Johnny increase the amount of time he could focus.  Not only 

was his attention span slightly increased after jumping, but he was able to receive a hug and 

relax his body.  So throughout the day when he seemed to need some help I would say, 

“Hey Johnny, I feel like jumping.  Will you jump with me?”  He would come running over, 

smiling and we would go through the ritual.  On days I did it more often, he had a calmer 

day.  I feel Johnny would have a much more successful school experience if all his teachers 

had some understanding of the concept of energy economy. 
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PART THREE:  

Character Structures in the school setting 

  

 For the purposes of this paper Character Structures can best be described as a set 

behaviors, filters or a system of denial or rationalization used by a person to protect their 

ego as well as to defend against experiencing pain and keeping unconscious any unwanted 

emotions.  An example of this would be how two different people handle the same 

situation: one person may collapse and acquiesce in the face of authority while the other 

may choose to rail against the authority.  Why?  Because each person has had different 

experiences in childhood and each has found success with different techniques to keep 

themselves feeling safe and whole.  The person who chooses to acquiesce may have 

learned very early on that there is no winning in standing up for oneself.  The person who 

chooses to rail against authority may have had experiences that the authority figure is 

untrustworthy and safety lies in remaining independent of the authority figure at any cost. 

 In the tradition of Core Energetics it is believed that character defenses cannot be 

seen in children: 

 “All of the defenses are formed energetically by age five or six, although they don’t 
take form in the body until puberty.  This means you cannot see character defenses in 
children.”  (Stuart Black, A Way of Life: Core Energetics, p. 8) 
 

While I agree with this quote in part, you will see from my case studies, that although the 

body may not show the full story yet, children are already showing a preference for one or 

more character defense styles or Character Structures.  It can be seen in their energetic 

demeanor as well as the attitude in which they choose to interact with their peers, teachers 

and the world at large.  And those children with earlier wounding function on a much 
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“younger” level of independence than their peers, in contrast to those children with later 

wounding.    

 The Character Structures presented here are in ascending order of the amount of 

independent functioning that each of these types of children are typically capable of.  For 

teachers, this may translate as “younger” to “more mature” functioning.  When a teacher 

speaks of a “young” six year old, they are trying to indicate that the child presents as 

someone who functions cognitively and socially as someone chronologically younger than 

the usual six year old.  It is important to note that when working with “younger” children 

in a school setting, more physical interventions can be preferable.  With “more mature” 

children in a school setting, I have found that often conceptual interventions are equally or 

sometimes even more effective. 

 

A. The “Schizoid” Prone Child  

 The Schizoid Character style is usually described as a personality that has a good 

deal of anxiety and often has difficulty knowing how they feel.  Their most common 

defense in stressful situations is to dissociate or to withdraw.  They often are disconnected 

from their feelings and cannot identify how they feel.  They can have difficulty sustaining 

social contact for long periods and can have issues trusting others.  They often experience a 

great deal of fear about social interactions and can use intellectual abilities to keep 

themselves in contact with others without really having to make connections on a true 

emotional level.  On an energetic level they tend to be undercharged and ungrounded. 

 In a school setting, the “Schizoid” Prone Child can present one of two ways: as a 

child who does not focus well or the child who is like a mini-computer.  This first kind of 
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“Schizoid” child tends to forget their backpack, loose their homework, get “lost” on their 

way to class.  They are often unorganized and loose track of the task right in front of them.  

They often have a faraway look in their eyes and sometimes sing or talk softly to 

themselves, even when the teacher is talking.  Sometimes these children have difficulty 

with reading and definitely have difficulty in completing work independently.  They are 

often slower to complete in-class work than the rest of the class and almost always need 

instructions given to them one-on-one and often more than once.  They easily forget what 

the instructions are and do not always focus long enough to ask the teacher for clarification, 

rather getting lost in some thought of their own.   

 These characteristics often frustrate teachers and sometimes other students.  Some 

teachers can feel put upon, others feel ignored or even worse, as if the child is not listening 

to them on purpose.  But these “negative” feelings coming from the teacher often serve to 

further encourage the child to withdraw their energy from the present moment.  If the 

teacher wants to help encourage this child to become more present and improve their 

performance in the school setting, they need to help the child become more grounded. 

 The second type of “Schizoid” child can be recognized by the plethora of facts they 

know.  The telling of various kinds of information may be the only way in which this child 

relates to others.  This child may be highly intelligent but it is clear they are not confident 

in their social intelligence.  They can often get lost in their facts and forget to focus on the 

task in front of them, or on the person with whom they are talking.  They are children who 

often hang out on the periphery of class during play times.  They seem lost in their own 

unique way, just as the first type of “Schizoid” child. 
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 Any interventions to increase grounding can be effective with both these types of 

children if done before the teacher needs the child to focus.  One intervention that I have 

used with great success is to ask a child to stomp and bring energy to their feet before they 

sit down to work.  Then once the child is seated I ask them to grind their bottom “so they 

can feel their bones” into the seat of the chair or bounce their bottom in the seat.  I have 

had success using this technique to improve focus while reading or writing.  And when it 

“wears off” I asked the child to bounce their bottom again.  Usually I can get a solid three 

or four minutes of reading or writing with great focus before I may need to ask them to 

bounce again.  These children also need consistent modeling for how to be organized.  For 

these children, learning how to “get ready to work” and set themselves up to focus needs to 

be as big part of their education as regular school work.  

 

B. The “Oral” Prone Child 

 The Oral Character style is usually described as a personality that has issues 

with needs.  They may have a fear of not getting their needs met or of being abandoned.  

Sometimes they overcompensate for these fears by denying they have needs of any kind.  

They can appear clingy and dependent or at the other extreme they can appear overly- 

independent and/or co-dependent, always trying to fill others‟ needs.  Either way, they 

have an indirect way of trying to get their needs met.  They can often feel disappointed or 

lonely.  Energetically this person usually is undercharged and has a tendency to collapse. 

 In the school setting, the “Oral” prone child presents as the child who seems needy 

of teacher attention.  They may often act as if they understand less than they actually do or 

make self-deprecating statements so that they can illicit love and approval from the teacher.  
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They want to have a reason to get some one-on-one attention from the teacher.  This child 

may also magnify issues between themselves and another child in the class so as to try and 

require the teacher to become involved.  They make statements like, “I don‟t know what to 

do.”, “I can‟t do this.”, or “How do I do this?” before they have even taken a look at the 

work.  If the teacher cannot get to them right away they may collapse and will be unable to 

snap out of this.  They sometimes interrupt, or once they have the teacher‟s attention will 

run on with what they are saying.  The general feeling is that these children want or need 

something from the teacher but are indirect about what it is, and no matter how much they 

get they will still want more. 

 Teachers often end up feeling impatient with children when they are engaged in 

these behaviors.  What these children often need is contact, or to be reassured that they are 

seen and cared for by the adult.  One of the simplest and most effective interventions I 

have used with children who are presenting like this is to simply hug them.  I hug them 

with no words and for long enough that they get a “good fill”.  For the older child who is 

less likely to be willing to receive a full hug I will sit next to them and put my arm around 

their shoulders.  I will address their need for attention by reassuring them that I know they 

can do this (the class work) and that I will be back to check on them.  They need to feel I 

won‟t abandon them or let them be on their own for too long.  Sometimes, even though this 

child puts a great deal of energy into getting the teacher‟s attention, they will often not take 

it in.  The will argue against any positive reinforcement the teacher offers.  It is best to not 

get sucked in by this.  I have found the best tactic is to ignore this with young children, and 

with older children I point out what they are doing.   
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 An example of my work with an Oral prone child is Mary.  Mary was a five year 

old girl who was adopted from China by a single, older woman.  She was adopted quite late 

after having spent 18 or more months in a Chinese orphanage.  Mary talked incessantly and 

would follow her teacher everywhere.  Mary was generally anxious, overbearing and 

insecure in her interactions with her peers.  After several weeks the incessant talking and 

need for attention began to wear on the teacher.  She tried to put the child off, to avoid her, 

to redirect her.  But nothing really was working.  The teacher was genuinely beginning to 

dislike the child.  This was exactly the opposite response the child was some how trying to 

elicit from this new adult in her life.  It was clear to me as an observer that the child was in 

need of some reassurance and contact, but had never learned how to ask for just that.   

 I suggested to the teacher that when Mary would follow her around and began 

talking non-stop, that she should just hug Mary, and hug her firmly and for as long as it 

took for Mary to indicate that she had enough.  So, the very next day the teacher did as I 

suggested.  Mary stopped talking the minute the teacher embraced her.  After about 20 

seconds Mary‟s body relaxed and she pulled away enough to smile at the teacher.  Then 

about 10 seconds later Mary pushed back and walked off to play.  No words were 

exchanged.  Mary had gotten what she needed.  After that day, the teacher kept up the 

routine, eventually asking Mary when she was talking up a storm, “Do you feel like a 

hug?”  This modeled for Mary what words she might use to get her need for contact met in 

the future.   

 After a few weeks Mary stopped following the teacher around except at her most 

anxious moments.  She began to stop by as a toddler does during their “rapprochement 

phase” and actually say, “Hi” to the teacher as her way of asking for a hug.  Mary‟s 
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interactions with peers also improved over the next few weeks.  A substantial dose of 

hugging was a powerful healing formula for this particular child. 

 

 C. The “Masochistic” Prone Child 

 The Masochistic Character style is usually described as a personality that was 

forced to submit to the will of the parents during their “terrible twos” in a fashion that was 

overbearing and ultimately left the toddler feeling defeated and humiliated.  As adults they 

continue to submit, and will appear to be trying to please, but underneath they are holding 

resentment.  They can seem compliant, but will be negative, passive-aggressive or 

undermining to assert some modicum of resistance to compliance.  They long to freely 

express themselves, but hold back out of fear of humiliation.  This holding back leads to 

spite and they are generally seen by others as “complainers”.  Energetically this person 

usually holds in their energy and can become overcharged.  This is typically a person who 

needs to discharge but resists this need. 

 In a school setting, the “Masochistic” prone child presents as the child who is prone 

to negativity, whining and self-deprecation.  She is the child who appears to be working, 

but finds thousands of excuses for not doing the work.  This child does not usually engage 

in an overt “pissing match” with the teacher, but will work covertly to assert their 

independence from the teacher.  She is often a child who seems to be contrary not only 

with authority figures but with peers as well.  This child is strong willed and takes some 

negative pleasure in being non-compliant.  They have great determination and patience and 

can find many creative ways to waste time in class if they do not want to do the activity.  



 29 

Needless to say this can be very frustrating for a teacher, especially if this child loops other 

children into joining her. 

 This type of child has a great deal of energy and is theoretically capable of a great 

deal of work.  The key to an intervention for them is to help them use their energy in 

service of academic achievement rather than resisting the teacher or the assignment.  One 

eight year old, “Masochistic” prone child I work with is Melanie.  The intervention I have 

been using with her involves getting her into a positive frame of mind and to release a little 

energy.  “Masochistic” prone children need to discharge some of their held energy and 

have some fun.  Laughing is one of the most simple and direct forms of discharging energy.  

This can make these kinds of children less likely to use their energy to be negative.   

 I will find a way to have Melanie connect to something that makes her happy and 

share it with me.  This requires that I have some kind of on going relationship with her.  I 

happen to know she adores books about fairies at the moment, so I will ask her about 

fairies.  She gets very excited as she tells me facts about fairies and this happy excitement 

can be a small discharge of her held energy.  This way she also gets to start off her time in 

my class being an expert rather than being told what to do.  I consciously try to give her 

more choice than I might give other children in the class as I know she needs to feel free in 

order to not get stuck in resisting. 

 Now of course there are times I need to tell her what to do.  For those moments I 

try to find a way to give her praise in front of the class.  Typically she relishes the praise 

and will stay invested in the assignment for the duration of the class.  On the days she 

comes in unwilling to engage, I have found that any pushing on my part (which is a tactic I 
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can use with many other children) will actually bring out her resistance and the class time 

that day will be a wash for her. 

      

C. The “Psychopathic” Prone Child 

 The Psychopathic Character style is usually described as a personality with a great 

deal of self-will and determination.  This person experienced one or both of their parents as 

needing them to be more than they actually were able to be as a child.   So they are 

generally competitive and high achievers.  They have a strong drive to win or dominate the 

situation and can sometimes appear aggressive or controlling.  They may have difficulty 

having true empathy yet they are often quite charming and popular with others.  

Energetically people with this character style have a great deal of energy than can become 

overcharged in the upper part of the body. 

 In a school setting, the “Psychopathic” prone child tends to be very high 

functioning.  They are often bright, engaged, focused and capable of working 

independently.  They usually possess natural leadership abilities and are often popular with 

peers and teachers.  They are often seen as the “alpha” in a group.  This child takes their 

popularity and prowess very seriously, almost as if it is a matter of survival.  When he/she 

does anything they do it all out, with the idea of being the best.  This aspect of their 

character structure can sometimes become a liability in a classroom.  Unfortunately this 

kind of child can sometimes use their natural leadership abilities to disrupt learning in the 

classroom, rather than to enhance the school experience for the rest of the class.  Many of 

these children need consistent modeling to understand how to be a good leader.  Another 

aspect of their character structure that can present as a problem in the classroom is their 
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drive to compete and win.  It can make collaborative work difficult for this kind of child.  

And this can be even more problematic when they choose to compete with the teacher for 

the class‟ attention.   

 Generally these children have good energy, but they can get into trouble when they 

have an over abundance of energy and no way to direct it but to serve their own young ego 

needs.  When there is an abundance of energy without direction, they will use their energy 

to “take down the competition”.  These children will continue to compete unless the cycle 

is broken early.  This competition must be “nipped in the bud” before it can escalate.  The 

best way to address this is to recognize the child as trying to make some sort of 

contribution and then to redirect them.  These children need help to discharge some of their 

energy before you can expect the best of them.   

Helpful physical interventions for a child of this type involve any positive release 

of energy, preferably almost till exhaustion.  My personal favorite for a quick fix is the 

“wall sit”.  I will have a group of children child lean up against the wall in a seated 

position and hold the position as long as they can.  The “Psychopathic” prone children will 

almost always outlast the other children.  And when they are finished they are more 

grounded and able to put their remaining energy to good use in the classroom. 

This child also responds well to more conceptual intervention as well.  One such 

intervention is to give this child responsibilities in the classroom so that the can direct their 

energy towards serving the group.  My particular favorite intervention is to pair these kinds 

of children with classmates who may need assistance in understanding directions.  The 

“psychopathic” prone child can feel good about themselves in relation to their peer while 
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also helping them.  And it also helps the teacher with children that may need a great deal of 

one-on-one attention to stay on task.   

 One “Psychopathic” prone child I worked with last year was Kevin.  He was a large 

and very physical Kindergartener.  He had a strong body that was almost always in motion.  

His upper body was especially well developed for a child his age.  He had broad shoulders 

and big hands.  He was very social and had an extremely present and engaged look to his 

face.  When he wasn‟t talking or laughing with his booming voice, he often sucked on his 

index finger.  He was a somewhat intimidating presence among the children.  Half the 

children were attracted to his big energy and the other half were afraid and avoidant.  He 

had the early markings of an “Ominous Psychopathic” Character Structure.  (People who 

have an “Ominous Psychopatic” character style have a tendency to use intimidation as a 

tool to achieve whatever it is they are trying to achieve.) 

Kevin was so full of energy that he was almost always overcharged.  He resisted 

and would whine about any teacher directed activities and he was truly unable to 

comfortably sit still for more than 30 or 40 seconds at a time.  He often drummed on the 

table if he was asked to sit at a table for any “paper/pencil” activity.  When he played he 

was rough and unrelenting.  Many of his playmates came away covered in bruises from 

playing “karate” with him.  Kevin was always dismayed and truly confused by this.  He 

didn‟t feel as if he had done anything hard enough to hurt anyone, especially as he was just 

playing and not angry or trying to hurt them on purpose.  But you could always see some 

small look of satisfaction on his face that he had actually dominated his peer.  Kevin‟s 

social interactions were problematic in a school setting where teachers have to report to 

parents why their children were often bruised at the end of the day.   
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It was clear that Kevin needed more and better outlets for his abundance of energy.  

The team of teachers who worked with Kevin was beginning to see him in a negative light.  

But to make Kevin “bad” for the energy he has not yet learned how to contain would only 

make him less able to tolerate the energy, and then the need to let it out even more urgent.  

The first intervention we tried was to ask Kevin to go on errands throughout the school 

building, such as take a note to someone several floors down.  We would tell him to hurry 

so that he would get the chance to run down and back up the stairs.  But this was not 

enough.   

Since his upper body seemed to be the source of much of his activity, sucking his 

finger, punching, karate chopping, drumming … etc. we got the idea to bring a drum into 

the room.  Kevin took to this activity right away.  At first Kevin wanted to play the drum 

all the time.  If the noise became too great we would send him to play on the terrace (the 

outdoor play space).  He was a natural.  But ultimately we needed to use the drum in 

service of helping him regulate his energy, not just play the drum.  So we began 

controlling when the drum could be taken out.  We used it as a reward as well as a “break”.  

If he could sit for three or four minutes at a meeting he could go play the drum afterwards.  

If he was playing too roughly we would suggest that he take a “drum break” and let out his 

energy on the drum before he returned to playing.   

After a few weeks, we began to send Kevin to assist the First Grade Music teacher.  

Kevin would play percussion during the First Grade sing-alongs.  This gave Kevin a 

positive and constructive way to discharge his energy and it was in service to the school 

community.  While he is still a rough and active boy who needs adult supervision for 

regulating his energy and competitive drive, he has a positive focus for his energy.  I am 
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happy to report that his play is overly rough less often, and he is now an amazing drummer 

who has performed with the high school‟s jazz band. 

 

 E. The “Rigid” Prone Child 

 The Rigid Character Style is described as the personality that puts a high priority 

on appearance: to others and himself.  Success, attractiveness, competence and control are 

how this person tends to measure themselves and others.  This personality can have streaks 

of perfectionism, or in extreme cases Obsessive-Compulsive tendencies.  They put a great 

deal of their energy into trying to never make a mistake.  This is usually a person that 

functions well in our Western society and appears to have a great deal of social savvy.  Of 

the five character styles, this is the personality with the most integration of their energy.  

They are perceived as having good energy although they may seem restrained.  They 

generally split their energy, keeping the energy in the upper body (heart and head) separate 

from the energy in the lower half of the body (pelvis and legs).   

 In a school setting the “Rigid” prone child presents as a competent, self-motivated 

and highly organized student.  They are often very high achievers academically.  Teachers 

rarely have serious complaints about the academic performance of these children.  Mostly 

these are students who put a lot of energy into figuring out what the teacher wants and 

delivering it.  When these children do run into difficulty academically, it is usually because 

they have difficulty thinking “outside the box”.  They may have trouble being spontaneous 

or creative, especially if the assignment is very open ended.  They are the children who 

may avoid messy projects, such as painting or working with glue.  These children can also 

have great difficulty with sudden changes in the schedule at school.   They can also be the 
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child who has a tendency to correct the teacher.  They are very “rigid” about information 

and if the teacher makes a mistake they often feel a reflexive need to correct it.   

 When these children run into difficulty in peer situations it is usually because they 

become overly concerned with what other children think.  They feel unable to make a 

move or are unwilling to make a decision without the approval of others.  Or they feel the 

need to correct other children.  This habit can lead to being quite unpopular with other 

students.  One could say that the over all feeling of these children is that they are “rigid”. 

 A basic physical intervention I have used with these children is to do a standing up 

version of staccato breathing*.  I ask them to breathe all the way down “into the very 

bottom of their bellies”.  I have them stomp and vocalize while they exhale.  After several 

big breaths like this, I will have them laugh.  I tell them to “laugh like Santa” while they 

tap their “belly like a bowl full of jelly”.  I ask them to see if they can make their belly 

button go in and out while they are laughing.  This works to help them engage their 

abdominals.  Then I ask them to keep this up while they also make circles with their 

“bellies and scrap all the jelly off the sides of the bowl”.  I model this for them.  This 

combination of movements helps to move energy through the mid-section to help soften 

the block between the upper and lower body. 

   

  

* Staccato breathing is a Core technique that works to charge up energy and increase 

 optimal flow and involves several steps: 

1. take in five sharp breathes through the nose that will fill up the body with 

oxygen and expand the chest cavity 

2. hold the breathe for five seconds 

3. exhale through the mouth, doing your best to squeeze all the air out of your 

lungs while contracting abdominal muscles 
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 Over the years I have had to develop many conceptual interventions for 

perfectionism.  Firstly, I set up my classroom as a place that places a greater value on 

process rather than product in work that children are doing in school.  I also have a mantra 

that I use with every age group of children I have worked with from three to ten years of 

age: “If you aren‟t making mistakes, then you aren‟t trying enough new things.”  I try to 

help teach children to expect mistakes, especially if you are doing something new.  I make 

a point to celebrate mistakes to the point where I have even done a “mistake dance” to help 

someone feel some sort of lightness about making mistakes.   

 One little girl I taught many years ago I consider a great example.  Her name was 

Pam and she was four years old at the time.  She would become distraught if she made any 

sort of mistake, from getting her dress dirty to coloring outside the lines.  She loved to 

draw and would often end up in tears when she made a mistake while drawing.  Her 

expectations of her finished product did not always match her skill and it made her feel like 

a failure.  She was often inconsolable.  After weeks of working with her, using my mantra 

and inviting her to make a mess she finally had a break through.  She ran over to me and 

said, “You know what?  If I make a mistake when I am drawing a flower, I can just turn it 

into something else!”  Then she showed me a picture of a grove a very small trees with a 

big sun and lots of lady bugs.  She was beaming at the freedom she suddenly had 

discovered.  Drawing would now be an adventure to be discovered rather than a rigid 

recipe to be followed.  I hugged her and shouted, “YEA Pam, way to go!” 
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CONCLUDING REMARKS 

 

 To conclude I would like to say that understanding the concepts of Energy 

Economy and Character Structures could be truly invaluable to those in the field of 

education.  So many schools are steeped in a culture of judgment that requires children be 

one way or another to be considered “good students”.  While educators often understand 

about different trajectories that children can have in their maturation and academic 

development, they often are confused about what creates differences in energetic 

capabilities and self-control.  When educators have difficulty addressing a student‟s needs, 

they find ways to judge and label that child.  While judgment and labeling can on rare 

occasion lead to some useful interventions for children with profound learning differences, 

it generally does little to serve the journey of a child who simply needs love, acceptance, 

time and perhaps more creative teachers.   

 My training at Core has been an immeasurable asset that has reshaped how I think 

about children and the work I do.  Ultimately I am a more effective teacher who is free to 

be less reactive and more supportive to various aspects of children‟s personalities.  I can 

address aspects of their personalities with more patience and a tool box of interventions 

that can offer them some love and support.  While I have always tried to be a teacher who 

teaches “the whole child”, now the whole child includes so much more than before.  It is 

my hope that more teachers will be exposed to these concepts in the future.  It can only 

make for better school experiences for everyone, teachers and children.  
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GLOSSARY OF TERMS 

 

Blocks are places in the body where the muscles are held tightly in order to stop the flow 

of energy, and therefore the emotions, that the individual may not want to feel.   

 

Breaks are places on the body, usually at joints, where one may see a “break” in the flow 

of energy.  An example of this would be if someone has extremely thin, weak 

looking ankles in comparison to the rest of their leg.  This could indicate a “break” 

in the flow of energy from the body to the ground, leaving the person more likely to 

experience feeling ungrounded. 

  

Charge refers to building up energy in the body. 

 

Collapse refers to the experience when someone collapses into a state of low energy and is 

no longer grounded in reality.  It can look like giving up, being depressed or falling 

apart emotionally.  It is often accompanied by being in a younger ego-state. 

 

Discharge refers to releasing built up energy from the body. 

 

Flooding occurs when more energy is built up in the body than the person can comfortably 

contain.  They are overcharged and cannot tolerate it and need to discharge.  Signs 

of flooding include anxiety, feeling scared, dizziness, nausea, and irregular 

breathing. 

 

Grounded is the experience of being in the truth of the present moment.  The person feels 

in connection with themselves, their whole body, their feelings and the reality of 

what is going on around them.  This is also associated with a sensation of feeling in 

contact with the support of the “ground”, hence the term “being grounded”. 

 

Hard techniques are techniques to work with someone‟s energy that are more assertive 

and forceful, i.e.: stomping and punching. 

 

Holding refers to the experience of holding in energy or holding in back from its optimal 

flow. 

 

Leaks are places on the body where one “leaks” out energy, reducing the ability to build 

up enough energy for optimal flow and grounding.  Leaks are often found in places 

on the body where one can see a depression, indentation or hollow area. 

 

Overcharged refers to the experience of having too much energy charged up in the body 

to flow optimally.  Overcharging can be ameliorated by discharging. 
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Soft techniques are techniques to work with someone‟s energy that would be gentle and 

less assertive, i.e.: eye movements and breathing. 

 

Splitting is a defense mechanism that entails “splitting off” from the current experience.  It 

is also known as a dissociating.  It can also mean that the person “splits” their view 

of themselves or another as “all bad” or “all good” without the ability to maintain 

the fuller picture of the reality of the situation. 

 

Undercharged refers to the experience of having not enough energy charged up in the 

body to flow optimally. 

 

Ungrounded refers to the experience of not being able to be fully in the reality of the 

present moment.  This can occur when someone‟s energy is not flowing optimally 

due to holding, leaking, overcharging, undercharging, splitting, etc. 
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